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Dear Friends,

It has been a busy year. We always have so much to say,
so much to share but not enough time to pull it together to
impart!

I have served as a leader in SEPTA for many years and
have truly loved every moment. I have had the chance to
help so many people and to learn in the process.

Reflections:

1) How did I get here?

2) Some things I have learned

3) A parting but not so parting word

1) Years ago when I started in SEPTA I was truly bowled
over by the knowledge of so many. I won't elaborate

on my road but I will say - gaining the knowledge is a
journey; it does not come overnight.

I have had the good fortune of learning from some amaz-
ing role models - but absolutely #1 on my list remains
Nancy Pierson. Many of you know her as school Board
member. Before she served on the school board she had
been SEPTA president, twice! To me, she epitomizes eve-
rything good, everything impressive, and everything
worth modeling!

2) I once knew of a child that was struggling. She was one
of those kids you might describe as falling in the gray
area; not a kid that is eligible for a special education clas-
sification and yet fraught with difficulties in the academic
arena of school.. The mom spoke with everyone - in the
end, the mom spoke with the child and with the teachers
and with the administration and in collaboration and with
mutual trust they worked towards a common goal.

The child started to become aware of not only the fact that
she was struggling but that everyone knew, and that HELP
was there for the asking. She had to take the step to make
clear that she was vested equally in helping herself. So, the
message is simple yet powerful - in as much as we all
want to shield our children from certain realities - self

assessment and admittance is the way to improvement!

3) Special thanks to Cecilia Absher, my co-president this
year. Cecilia has been a terrific partner and her school
board background helps SEPTA gain broader perspective
and as well as address some long-term concerns. Cecilia
is incredibly diligent, she is committed; she has a huge
sense of responsibility and beyond all that an impressive
sense of trying to level the playing field for all. Her abili-
ties will continue to propel SEPTA forward.

I will stay on the SEPTA Board in a different role. I ap-
preciate the continuous support of so many, without whom
it would be impossible to function! My focus going for-
ward will be once again on transition planning for those in
high school moving into the adult world.

I am very grateful for all that I have gained personally, the
goals that SEPTA has measurably attained, the partnership
with the district personnel, and you — the SEPTA board,
SEPTA members and friends; You constantly strive to
better the world for all!

Remember the only way to affect change is to speak up
and think globally. We are not all equally blessed!

Thank you!

Amy Lieberman
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SPECIAL EDUCATION STIMULUS COMMITTEE WORK
By Cecilia Absher

As you may know our district received federal stimulus money—including approximately $652,000 of IDEA
stimulus funds—the district was allowed and decided to transfer half of the funds to retain teachers who other-
wise would have to have been terminated last year due to the budget situation. The District later formed a com-
mittee comprised of over a dozen staff and several SEPTA parent representatives to discuss possible uses of
the remaining $326,000 of Federal Stimulus funds required to be spent in accordance with the Individuals
With Disabilities Act (IDEA). According to the U.S. Department of Education rules, these funds must be spent
to enhance special education and to produce long-term benefits.

The Committee has met on several occasions over the past year to discuss possible uses of funds, many of
them suggested by District administration and staff. Dr. Anthony Minotti then recommended to the Board of
Education, that stimulus funds be spent in the following areas:

e Retention of consultants to assist the District in furthering the effectiveness of its co-teaching programs in
the elementary schools as well as the consultant teacher model at the high school;

e Assisting Hommocks staff in the area of math instruction for special needs students in a collaborative/co-
teaching model;

e Acquisition of assistive technology evaluative tools and equipment;

e Acquisition of diagnostic assessment tools for evaluation of special needs for use by the special education
department;

e Training of the speech and language department in PROMPT therapy;

e Transition planning evaluative tools to assist staff in developing appropriate transition plans and goals for
students, starting at age 15;

o Fostering Positive Relationships—District staff attended a workshop with Dr. Jed Baker regarding social
skills and competencies Dr. Baker will be working with staff on Superintendent’s Conference Day in
March (learn more—see pg. 3);

o Professional staff development for creation of an IEP goal bank, creation of a middle school skills curricu-
lum, developing tools and methods of remediation of executive functioning deficits and Wilson reading
training.

The District will be monitoring the use and impact of the funds and is required to file detailed accounting re-
ports with the State. Although the District expects to receive additional stimulus funds for next year, it has not
yet received verification from the New York State Education Department that the same amount will be forth-
coming. ###

Westchester ARCO A Powerful Resource!

Westchester ARC’s mission is to empower children and adults with developmental disabilities to achieve their poten-
tial based on personal choices, abilities and interests. It is a family-focused agency offering opportunities to individuals with
disabilities such as autistic spectrum disorders, Down syndrome, mental retardation, cerebral palsy and learning disabilities. The
agency supports social inclusion for people with disabilities because of its benefits to the entire community.

Learn more at:
http://www.westchesterarc.org/
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Developing Social Skills & Competenciesd Fostering Positive Relationships

By Cecilia Absher

SEPTA is delighted to report that the District is making
strides to enhance the programs and approaches used to
help children with special needs or learning differences
develop important social skills and competencies needed to
build successful relationships with peers. In December I
had the pleasure of accompanying District administration
and staff as well and two other parent representatives to a
workshop on Social Skills presented by Dr. Jed Baker.
According to Dr. Anthony Minotti, Asst. Supt for Student
Support Services, Personnel & Administration, “Everyone
who attended the workshop learned new techniques and
strategies to enhance their social skills programs that they
have implemented.”

On March 18th, Superintendent’s Conference Day,
Dr. Baker will work with the District’s psychologists,
social workers, speech therapists and teachers assistants and
aides to begin developing a more cohesive social skills
program and services for Pre-K—grade 12 for children with
special needs for use in authentic school settings, such as
recess and cafeteria. Dr. Baker will be invited back to the
District to strengthen the present social skills curriculum
and instructional tools. The social skills initiative is being
funded through the Federal IDEA Stimulus Grant and
updated information on the progress of this initiative will
be reported on to the Board of Education and SEPTA in
June. The District and SEPTA are co-sponsoring a parent
workshop with Dr. Baker on April 20th from 7:00—9:00
p.m. in the MHS library to discuss social skills and assist
parents in transferring learned social skills to the home and
community settings.

A HUGE thank you to Dr. Minotti, Roni Kramer, Karen
Gatto and all of our staff who attended the workshop and
who will be involved going forward on this important
initiative! SEPTA members have been focused on this
area of children’s needs for a long time and are both appre-
ciative of the District’s long standing commitment to help
children succeed socially as well as academically, as well
as this new initiative.

Why are Social Skills Important?

Social Skills are the foundation for getting along with oth-
ers, for building friendships and, in many cases, the ability
to have a successful, enjoyable life. Social skills include the
ability to engage in reciprocal conversation, the ability to
read nonverbal (body) language, understanding of another’s
person’s perspective, awareness of the impact of one’s be-
havior on others’ perception of him. A lack of Social Skills
can lead to behavioral difficulties in school, delinquency,

inattentiveness, peer rejection, emotional difficulties, bully-
ing, difficulty in making friends, aggressiveness, problems
in interpersonal relationships, poor self-concept, academic
failures, concentration difficulties, isolation from peers, and
depression. Children with learning disabilities, sensory
integration difficulties, Asperger’s Disorder, Autism
Spectrum Disorder, neurological disorders, and emotional
disabilities often need additional training in social skills and
in order to be able to master and generalize the skills, need
opportunities to practice them with typical peers.

Does the Individuals with Disabilities Act (IDEA) or the
New York State Education Department Address Social
Skills?

IDEA requires that IEPs address functional skills and pre-
pare students for “further education, independent living &
employment”. In addition, the New York State learning stan-
dards have a number of skills that involve social competen-
cies that students are expected to master.

What Should a Coordinated Social Skills Program
Include?

An effective curriculum for social, emotional, and ethical
learning addresses bullying and intolerance as a social and
moral development issue. Activities in such a program focus
on self-understanding, understanding of others, appreciation
for diversity, and responsibility to the community. By en-
couraging empathy, respect, and acceptance and giving stu-
dents tools for communicating their feelings and confronting
conflict positively, an effective social-emotional learning
curriculum will likely improve school climate and culture
beyond just the mitigation of bullying. Learn more—go to:
http://www.ascd.org/publications/educational leadership/ma
y07/vol64/num08/How We Treat One Another in_School
.aspx

In our school district, building understanding and empathy is
achieved though programs such as “Building Bridges, (see
pg. 9) as well as by the District’s overall commitment to mu-
tual respect, appreciation of individuals as being equally
worthy, valuing diversity and differences and efforts to em-
brace the inclusion of students with learning or social differ-
ences.

In teaching social skills, a multi-pronged approach appears
to be most effective. It involves conducting a skill assess-
ment, direct teaching in areas of weakness, modeling of
skills, role-playing, practice with typical peers, parent educa-
tion, peer education (and peer sensitivity training) and posi-

tive reinforcement. : : :
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NewSpecial Education Forms & Guidance from the State Ed Dept.
By Cecilia Absher

Did you know that the NY State Education Department Special Education Department has issued model forms for several
very important areas: Individualized Educational Programs (IEPs), Notice of CSE Meetings, Prior Written Notice and State
Complaints? In addition, the department has provided guidance and information about what should be included on the
forms and how they should be used. It is worth taking a look as there is very informative guidance and useful information!

1) The IEP Form, which will be mandatory for the 2011-12 school year, can be found on-line at
http://www.vesid.nysed.gov/specialed/formsnotices/IEP/memo-Jan10.htm . There is some helpful explanatory guidance
provided about the contents of the form at: http://www.vesid.nysed.gov/specialed/formsnotices/IEP/directions.htm. The
contents include information regarding the student’s present levels of performance, needs, goals and objectives, placement,
services and accommodations.

2) Meeting Notices: A model form for notices of CSE and CPSE meetings, which is required starting with the 2011-12
school year, can be found here:

http://www.vesid.nysed.gov/specialed/formsnotices/meetingnotice/memo-Jan10.htm

Guidance regarding use of the notice is available on-line at:
http://www.vesid.nysed.gov/specialed/formsnotices/meetingnotice/direction.htm

Among the information provided is that the meeting should be scheduled at a time convenient for staff and parents, the pur-
pose should be stated with enough specificity that the parents are prepared for what might be discussed at the meeting and
names and titles of those expected to attend should be listed.

3) Prior Written Notice: The New York State Education Department (NYSED) has developed a model Prior Written No-
tice form, which must be used starting in the 2011-12 school year, to assist school districts to provide the parent(s) of a stu-
dent with a disability (or the parent(s) of a student suspected of having a disability) with the required written notification
whenever the district proposes (or refuses) to initiate or change the identification, evaluation, educational placement of a
student with a disability or the provision of a free appropriate public education (FAPE) to the student. (see Special Edition
from—Spring 2009 at http://mamkschoolspta.org/septa/ - see Newsletters on left side of homepage.)

According to the NYSED: “At a minimum, each prior written notice must include the following:

e description of the action(s) proposed or refused;

e explanation of why the action is proposed or refused;

e description of each evaluation procedure, assessment, record, or report used as a basis for the proposed or refused ac-
tion;

e description of other options considered and the reasons why those options were rejected;

e description of other factors that are relevant to the proposed or refused action;

e statement that the parent(s) of a student with a disability has protection under the procedural safeguards of federal and
State law and, if the notice is not an initial referral for an evaluation, the means by which a copy of the New York State Edu-
cation Department (NYSED) Procedural Safeguards Notice can be obtained; and

e sources for the parent(s) to contact to obtain assistance in understanding the special education process.”

The notice must also inform the parent(s) of their right to address the Committee on Special Education, either in person or
in writing, on the appropriateness of the Committee’s recommendations. In addition, certain information may be required

to be provided to parents along with the notice. To learn more, review the Questions & Answers at:
http://www.vesid.nysed.gov/specialed/formsnotices/PWN/att5-qa.htm

4) State Complaint Sample Form (form is a sample, not required): This form can be used when parents, individuals or or-
ganizations believe a school district or public agency has violated a requirement of Part B of IDEA or New York State laws
or regulations related to students with disabilities.
http://www.vesid.nysed.gov/specialed/publications/policy/covercomplaint.htm If you would like some information about
the state complaint process, please visit: http://www.vesid.nysed.gov/specialed/quality/complaintqa.htm ###
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What is VESID?

By Amy Lieberman

What office of the New York State Education Department describes itself as
The BEST KEPT SECRET in the State of New York?

The answer: VESID — Vocational and Educational Services for Individuals with Disabilities

VESID is many things!
You can easily become overwhelmed learning about VESID. So here are a few useful facts about VESID.

What is VESID?
Among other things. it is the path to employment.

VESID is a part of the New York State Education Department. One of VESID’s major roles is to assist eligible individu-
als in deciding upon career goals and getting the assistance they need in preparing for a job as well as in securing that job.
This is done through a variety of services and supports such as vocational assessment, vocational counseling, training
and placement assistance.

A VESID vocational rehabilitation counselor works with the school guidance counselors, transition specialists, students
and their families to help plan for the student’s employment, further education and independent living in preparation for the
student’s completion of high school. Mamaroneck’s VESID counselor is located in the VESID office in White Plains — her
name is Jessica Sudol.

Who is Eligible for VESIDO6s Services?

To be eligible an individual must have a physical, mental, emotional or learning disability that interferes with his or her
ability to secure work or maintain themselves at work.

You do not need to have an IEP to be eligible for VESID!

Is Eligibility the ONLY Question?

Yes and no!

The individual must meet the readiness criteria.

The readiness criteria is not a formal rubric but an understanding that the individual is able to commit to a plan for achiev-
ing employment and able to take responsibility and follow through and actively participate.

You can read more about VESID by visiting their website--- http://www.vesid.nysed.gov/ and particular information about
transition planning and vocational rehabilitation services can be found at:  http://www.vesid.nysed.gov/specialed/
publications/transition/parents.htm

In order for a high school student to become involved in VESID he/she must reach out and begin the application process.
To get the process started you can contact the Mamaroneck School District’s Transition Coordinator, Kristen Macaluso at
220-3039 or KMacaluso@mamkschools.org. Please visit Kristen Macaluso’s web page on the district website...... http://
www.mamkschools.org/education/components/scrapbook/default.php?sectiondetailid=2092 &linkid=nav-menu-container-4
-2978

Bottom Line:

What can VESID do for your child?

It can offer a child who has a disability an opportunity to become independent through education, training and employ-
ment.

HiH
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We Know You Want to Help Children Succeed! SEPTA Wants You!

Pl ease Consider Servinglllon SEPTAOGsS

SEPTA’s Nominating Committee is working to develop a slate of candidates to serve on SEPTA’s executive
board for next year. Serving on the Board is a rewarding way to be a part of SEPTA! Board members are

directly involved in many impactful efforts and activities. On the Board you will
really get to know many terrific parents and educators and understand better what
SEPTA accomplishes. The Board is comprised of parents, teachers and other
staff—a dynamic blend of educators, experts and dedicated volunteers. We discuss
substantive issues and work to continuously improve the educational experiences of
children with learning differences or special needs.

SEPTA has officers who serve typically for two-year terms. At this time, we espe-
cially welcome those interested in serving in many areas, including secretary, hospi-
tality, ways & means, membership development, social and family activities, liaison

to out of district parents, staff appreciation, newsletter editor and others! Next year’s board will be elected in
a few months. If you are interested in serving, please contact Phyllis Raja at pahmed@mindspring.com or
Debbie Ezbitski at debezbitski@optimum.net. ###

SEPTAG0S | EP ANNUAL RENWE BSWOBRMEMWSY

This is the time of year when students who are classified to receive special education have an annual review of their
classification, placement and services. This meeting of the Committee on Special Education (CSE), or for most annual
reviews, a meeting of a subCSE, is the primary opportunity for a substantive discussion to

develop the Individualized Education Program (IEP) for the following school year.

SEPTA and the District's Student Support Services Department are interested in learnin
the annual review CSE process is working from parents' perspectives this year as sevel Q
changes were made by the school district. SEPTA is also seeking input from its member
termine how to better serve its members' interests (for example, by providing informatior (\
members and having discussions with Mamaroneck School District leaders). Next year porers
will be asked to complete a survey from the NYS Education Department regarding special education services and pro-
grams in Mamaroneck.

Last year a majority of respondents expressed satisfaction with receiving information from the District prior to the IEP
annual review meeting and with the outcome of the CSE process. In response to a significant number of questions
raised about understanding what evaluations and assessments mean and how they are used, the District held a paren
workshop about the CSE & IEP development process.

The survey is anonymousio personal information is obtained. Please take a few minutes after your annual review
meeting and if possible, before June 15th, to complete the survey. You may access the SEPTA Annual Review surve
putting this internet address into your internet browser: http://www.surveymonkey.com/s/WLJJGFR

You may also go to the SEPTA home page http://mamkschoolspta.org/septa/ and go to the orange box onghe right
f221 F2N a2S bSSR | 2dzNJ Ly Lldzhrnual Rgvew ProcasS. | We appreciktSyour fegf
back and look forward to sharing what we learn! Please note that the school district will be conducting a state man-
dated survey also this year relating t@rious aspects of special education. ###
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Myths & Misconceptions
By: Cecilia Absher

The world of special education and Section 504 is very
complex. Generally, rights and obligations in these areas
are governed by federal law and regulations, including the
Individuals with Disabilities Act (IDEA) and Section 504
of the Rehabilitation Act of 1973, and related state laws
and regulations. During the course of the year many ques-
tions and comments by parents reveal there is some confu-
sion. It might be helpful to many if a number of myths and
misunderstandings could be cleared up—at least a little.

1) Special Education Referral Process. Have you ever
heard that teachers and other district staff may not refer a
child for a special education or Section 504 evaluation until
a number of building level interventions have been tried
and failed. Is this True or False?

False: School districts have “child find” obligations under
the IDEA and Section 504 - these obligations require that
districts take affirmative steps to locate, identify and evalu-
ate child with disabilities.

Under the IDEA there are 13 disability categories—
Autism, Deaf-blindness, Deafness, Emotional disturbance,
Hearing impairment, Mental retardation, Multiple disabili-
ties, Orthopedic impairment, Other health impairment, Spe-
cific learning disability, Speech or language impairment,
Traumatic brain injury, Visual impairment. Under the
IDEA, the determination of only one of the categories,
“specific learning disability”, may (not must) be made
based upon a process that determines if the child responds
to “scientific, research-based intervention” (referred to as
response to intervention or “RTI”) as part of the evaluation
process. School districts need not, in any case regarding
identification of a specific learning disability, find a severe
discrepancy between achievement and intellectual ability.

In the Mamaroneck School District, the Board of Education
has NOT yet adopted an RTI plan, which under New York
law must contain specific features and which is required by
June 2012. IDEA does not require that a child first un-
dergo building level interventions before he may be re-
ferred by staff for a special education evaluation in any
category, including a specific learning disability. Moreover,
Congress made it clear that RTI, even if it were adopted, is
not a substitute for a “comprehensive evaluation”. A par-
ent who is told they must go through prereferral interven-
tions first before a special education evaluation may be ob-
tained may consider asking for the basis for such position.
Keep in mind that the official commentary in the Federal
IDEA regulations state that “The child find requirements ...

require that all children with disabilities in the State who are
in need of special education and related services be identified,
located, and evaluated. Therefore, it would generally not be
acceptable for [a school district] to wait several months to
conduct an evaluation or to seek parental consent for an initial
evaluation if the [school district] suspects the child to be a
child with a disability.”

Parents who believe their child may have a disability may
themselves ALWAYS refer their child for a special education
evaluation. Although a District may use due process to con-
test whether an evaluation is appropriate, according to Dis-
trict’s counsel, Michael Lambert, — who spoke at a meeting
for Mamaroneck parents earlier this year — if a parent re-
quests an evaluation—which must be done in writing—he
always advises districts to provide the evaluation. Note: The
request for a special education evaluation must be made in
writing and the district has 60 days to conduct it.

2) Evaluation of Medical Conditions. Have you ever heard
that a district does not evaluate for AD/HD, autism or dyslexia
because those are medical diagnoses? If a child is suspected of
having a disability that may qualify him or her for special edu-
cation, a school district is required to either conduct appropri-
ate evaluations and testing directly or pay for necessary out-
side experts to conduct them. So if a district requires a medi-
cal diagnosis, it must provide it or pay for an outside expert to
conduct one. Please note that while autism is a disability cate-
gory under the IDEA that typically involves a medical and/or
neuropsychological evaluation, dyslexia is not necessarily a
medical diagnosis and may be identified as a specific learning
disability without using the term dyslexia. Regarding AD/HD,
see the answer to question 3 below.

3) AD/HD Will Not be Sufficient for an IEP. Have you
ever heard someone say that that if a child only has AD/HD,
then he or she might be eligible for a Section 504 plan but
would not qualify for special education and an IEP? We find
no support in the IDEA for such a position. In fact the cate-
gory “Other Health Impaired”, according to the federal regula-
tions under the IDEA — means “having limited ...alertness,
including a heightened alertness to environmental stimuli, that
results in limited alertness with respect to the educational en-
vironment, that is due to chronic or acute health problems
such as ... attention deficit hyperactivity disorder . . . And,
adversely affects a child’s educational performance.” More-
over, the Supreme Court case of T.A. vs. Forest Grove, dis-
cussed on pg 13 of this newsletter, was about a child who was
determined not to have a specific learning disability but to
have AD/HD and the Court indicated the school district
should have had the student evaluated for AD/HD and that he
was eligible for special education.
Cont 6d on next

page
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Contd6d from prior page
For additional information go to: http://www.wrightslaw.com/law/code _regs/OSEP_Memorandum ADD 1991.html

4) Academic Failure Needed for Special Education. Have you ever heard that if a child is on grade level academically he/
she will not qualify for special education? This is not necessarily correct. The main question that must be answered under the
IDEA is "Does the child have a disability that adversely affects his educational performance and thus need special education?”
The answer may well be “yes”, even if the child is passing from grade to grade and not “failing”.

5) Building Level Informal Services are Essentially the Same or Better than Under An IEP. Have you ever heard that?
While a student might receive services that are beneficial without having an IEP, a few things should be considered. First,
typically services provided under academic intervention service (AIS) or through the Instructional support team (IST) process
or building level processes, although the product of a team’s brainstorming process, are not based upon in-depth evaluations of
a child’s learning profile and needs. If a child is eligible for special education and thus an IEP, he or she will have annual
measurable goals, parents will receive progress reports as frequently as achievement reports and have significant rights under
the IDEA For example, services set out in an IEP must be provided as indicated on the IEP, whereas if for any reason building
level or informal services are not provided as contemplated, parents have little to no effective means of ensuring the services
are so provided. If by chance schedules get busy and many sessions are missed or the commencement of services is delayed,
parents may request action but may have little formal recourse. In addition, building level services typically do not involve
specific annual goals as are required in an IEP.

6) Extended Year Special Education Services. Have you ever heard that extended year special education services are only
for severely impaired children or certain children in self-contained classes? There is nothing in the IDEA or state law that
contains such restrictions. When determining eligibility for an extended school year program—the question is whether they
are necessary to provide a Free and Appropriate Education (FAPE) and one basic inquiry is whether absent the services,
“substantial regression” would occur (typically a review period of 8 weeks or more is considered substantial). Moreover, dis-
tricts may not limit extended year services to certain categories of disability or unilaterally limit the type, amount or duration
of the services. Learn more at: http://www.vesid.nysed.gov/specialed/publications/policy/esyqa.html

7HNStudents Receiving Speci al Education are Not EIligible
This is not correct. Special education students have the same rights as any other student and must have equal access to various
services and supports as nonclassified children. If however, a service is provided pursuant to an IEP there would be no need to
duplicate the service though another means. So students receiving special education may access building level services, Aca-

demic Intervention Services (AIS), English as a second language (ELL) instruction or other services the district makes avail-

able to nonclassified students.

8) Effect of Declassification. Once declassified from special education, students lose the accommodations (such as extra time
on tests, use of a computer, test read etc.) they had on their IEP. Not necessarily true—a student’s accommodations may be
determined by the CSE to be necessary and thus may continue throughout high school —even without an IEP or Section 504
plan. However, it may be useful to consider a Section 504 evaluation to determine whether the child should have a 504 plan,
which may include the accommodations.

9) College Accommodations. If a child has been receiving accommodations at the time he graduates from high school, the
college he attends must grant the same accommodations. NOT TRUE. The Individuals with Disabilities Act does NOT apply
to colleges or post-secondary education. The Americans with Disabilities Act and Section 504 do apply to colleges. However,
students must follow the process put into place at the post-secondary educational institution they will attend in order to obtain
any accommodations—there is no right to transfer the accommodations.

10)Section 504 Only Gi ves. HaivAywweeeshsad thit? dThe Rdhabilit&ionrAct ofd Q¥3 andm
cases interpreting it contain no such limitation. Section 504 actually is about “leveling” the playing field—schools must afford

students with disabilities with equal opportunities “to obtain the same result, to gain the same benefit, or to reach the same

level of achievement” as students without disabilities. This could mean providing access, with needed supports or accommo-

dations, to advanced placement courses, school sports, other school programs or school sponsored field trips or extracurricular
activities.

Note: This article is NOT legal advice. Mor eover, these views are the#taut horos,
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All Schools are Building Bridges i Breaking Barriers
by Dr. Anthony Minotti, Asst. Supt. for Student Support Services & Personnel

The goal of Building Bridges — Breaking Barriers is to provide ongoing opportunities for students, staff and parents to develop
awareness, sensitivity and respect for the strengths and challenges of all individuals including those with disabilities. The compre-
hensive effort seeks to provide opportunities for authentic dialogue and shared experiences that address the issues and potential
partnerships among all students. As we build bridges toward a deeper understanding, we become a stronger community united in
breaking down the barriers that present all students from meeting their potential and fully participating in our school community.

This year all schools designed and implemented “Building Bridges” initiatives as described below.

MHS: A committee led by Gail Kleiner, Assistant Principal, is working on an exciting project that focuses on disability awareness.
Several short videos are being created to share the profiles of our students with disabilities. A professional videographer with the
help of our teachers will interview and record the students. The videos will then be shared through MHS Info over the course of
several months as part of a “Disability Awareness” initiative. The vignettes will show the range of students who thrive in our very
diverse mainstreamed community. The project is in the early stages of planning and progress will be shared in the near future.

Hommocks: ANTI-BULLYI NG ASSEMBLY AT HOMMOCKS EXPLORES THEME:
WEORE ALL DI FFERENTO

In his dreams, he’s walking and running....In reality, it’s one wheel at a time. Trevor McKay began the packed assembly at Hom-
mocks by playing a beautiful piece on the piano that he had learned to play in the Commons when he was a Hommocks student 17
years ago. It was only when he re-positioned himself from the piano to his wheelchair and the microphone that the some 400 6™
graders could see how getting himself up and onto his feet was not so simple.

“I have no feeling from the knees down,” said McKay, who has suffered from Spina Bifida since birth and though he’s wheelchair
bound now, used crutches and braces to make his way through his elementary school years (until coming to the Hommocks where
he decided to switch to a wheelchair full time.) “I can move my legs, but cannot move my feet or wriggle my toes.”

Sitting at the piano, his disability seemed temporarily at bay. But now, as he spoke, it was easier to grasp. The students were mes-
merized. They began to imagine what it would mean to be in a wheelchair and how this might tie into the Anti-Bullying theme of
their assembly.

When asked by Hommocks Assistant Principal Dr. Nora Mazzone — who moderated the discussion — if he was bullied in middle
school, he said, “Of course” and reflected on a lasting memory of a bullying experience that began when he was in fifth grade at
Chatsworth and then carried over to the Hommocks. Following the assembly, McKay joined classroom discussions, stayed for
lunch in the cafeteria and was bombarded with questions from swarms of students wanting to talk with him in the Commons.

“My favorite questions usually are those that don’t have anything to do with my disability, such as what’s your favorite TV show?,
because then I know they’ve got it. They understand that in many ways we’re really not so different. It’s beautiful to see that
they’ve moved on and aren’t just viewing me as the guy in the wheelchair,” adds McKay. “This time, after they asked me what the
worst part of being in a wheelchair was, they asked me what I liked best about it. I told them...’I always have a seat’. They got a
kick out of that.”

Chatsworth: Chatsworth is integrating the core values of Building Bridges into their Chatsworth Values Character curriculum. In
February through April students will focus on developing an understanding of perseverance and empathy. Teachers will use read
alouds in the classroom that provide information on a range of special needs with a focus on developing the understanding that de-
spite differences - we all are alike. Students from MHS with learning challenges are sharing with children their experiences in
school and their hopes and dreams for the future. A graduate of Chatsworth is coming to share with students through music and
discussion his success despite the challenges he has faced. The faculty will participate in professional development focused on un-
derstanding how to support the siblings of special needs children. All classes will read aloud the same text, that we treat everyone as
we like to be treated, sending the same message to all in the school community. We look forward to a school-wide event, Hands and
Hearts, that link these learning experiences for the children. Students will share how they care about and support others through hall
displays of ways they show this in action.

Cont dédd on

next
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Central: The Building Bridges program was presented earlier this month, and has three specific objectives: (1) to increase students’
knowledge and understanding of people with different abilities and needs; (2) to allow students to experience what it might be like to
live with these differences; and, (3) reinforce the idea that all people have the same social needs and feelings. Each grade features a
distinct focus area. Each class will participate in two different sessions during the Building Bridges week. The first component in-
volves a presentation and activity session. Parent volunteer’s present information describing the area of disability and then the children
take part in a hands on activity, to experience the disability. For example, first graders learn about blindness and get a chance to learn
about Braille with Braille alphabet cards. The second session during the week involves an engaging speaker who has a different abil-
ity. The topics covered are: Kindergarten — an overview of blindness/deafness and physical disabilities; First Grade — Blindness/Vision
Impaired; Second Grade — Deafness/Hearing Impaired; Third Grade — Autism and Down syndrome; Fourth Grade — Physically Dis-
abled; and Fifth Grade — Learning Disabilities such as Dyslexia, Language Processing and ADHD.

Murray: Murray is proud to share a new school-wide program entitled: A Bui | di ng Bri dges: Understand
Ab i | i Thdgeak &f the program, which is similar to the program at Central, are to:

* Increase students’ knowledge and understanding of people with different abilities. The following disabilities are being covered
at each grade:
Kindergarten: blindness/hearing impaired/physical disability overview
First Grade: Blindness/Vision Impaired Second Grade: Deafness/Hearing Impaired
Third Grade: Autism and Down Syndrome Fourth Grade: Physical Disabilities
Fifth Grade: Learning Disabilities & AD/HD
* Allow students to experience what it is like to live with these differences through simulation activities
* Reinforce the idea that all people have the same social needs and feelings

Classroom teachers along with parent volunteers are teaching a lesson on the disability specific to their grade, followed up by simula-
tions. Teachers are provided with all materials necessary and parent volunteers assist with the simulations. The program concludes
with engaging speakers and assemblies. We are excited about the new program and encourage parents to discuss it with their child at
home.

Mamaroneck Avenue School (MAS): MAS will be designating the month of March as a time to develop greater awareness and sen-
sitivity to persons with disabilities. This year, we have chosen to focus on autism as the school currently provides three classes for
students with autistic spectrum disorders.

In all classes, grades 2 through 5, a weekly lesson plan will be dedicated to disability awareness. Each week, teachers will be asked to
focus on a specific word that relates to a core value: Uniqueness (challenges, differences, strengths), Respect, Attitudes, Opportunities
(friendships, understanding, relationships, inclusion, advocacy).

The following is a brief outline of the four sessions to be covered:

Introduction: UNIQUENESS: Activity from “Autism Acceptance Book” about unique differences and strengths in all of us
discuss challenges of certain disabilities; learning to recognize their unique strengths; role of family, schools and community
to foster inclusion. Introduce idea of visible vs. less visible disabilities.

Read Aloud: RESPECT: GRADES 2, 3 “Looking After Louis”; GRADES 4, 5 “Andy and the Yellow Frisbee”
Discussion questions will be provided. Teachers are encouraged to have discussions and make connections with the identified
word and core value chosen for the week. Introduce basic characteristics of autism illustrated in reading.

Read Aloud: ATTITUDES: GRADES 2 —5 Discussion questions will be provided. Teachers are encouraged to have discussions
about attitudes toward people with differences and how they can stop bullying and be a friend.

Follow-up activities: OPPORTUNITIES: Using activities from the Autism Acceptance Book students will write, draw or lead a follow
up discussion on accepting students with differences.
5" grade classes: short video “A is for Autism F is for Friend”.

+ + +
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Thanks and Praise!!

SEPTAG6s Thanks &:Praise Go d

The District6s Svhichnwurked for nomths) develofiing #nd vetting proposals to
allocate IDEA stimulus funds to projects designed to have a long-term positive impact on special
education and improve the outcomes for students for years to come.

Hommocks staff for their efforts for Project Able. Discussed on page 9, Hommocks recently held a
powerful anti-bullying assembly featuring a panel discussion moderated by Asst. Principal, Nora
Mazzone. The theme was fiAWe Are All the Sam

Dr. Minotti & Sam Jensen 8 f or hel pi ng | aun & h uniqde eppoFtanitynf@ fas
thers of children with special needs or learning differences to share common interests and explore
concerns together. The next meeting is May 7th at 7:00 in the MHS Café. Learn more at:
http://www.mamkschools.org/education/components/scrapbook/default.php?sectiondetailid=5822 &1
inkid=nav-menu-container-4-4997

Jill Gressin, Liz Paras, the Murray PTA and principal, Jennifer Monaco and the Murray staff for
bringing a very impactful Building Bridges program to Murray students. We also are appreciative
to Patty Wolff, Debbie Bunder (parents) and Carol Houseknecht (Central Principal) for sharing
their experiences with the program at Central school and providing so much guidance and support!

Roni Kramer & Karen Gatto for providing a very informative presentation about IEPs, annual re-
views and the meaning of evaluations and assessments. This program was offered as an outgrowth
of the SEPTA annual review survey conducted
sponsiveness.

The Speech & Language Department for holding an informative workshop on Language Based
Learning Disabilitiesd explaining what they are, how they are identified and what services are pro-
vided to address them.

Nancy Pierson for serving as liaison from the Board of Education to SEPTA and for attending the
SEPTA executive board meetings and always sharing her insights and experience with SEPTA.

Our Special Education Administrators, Dr. Anthony Minotti, Karen Gatto & Roni Kramer and all
the staff on the SEPTA executive board and who work with our children for their dedication, com-
mitment and efforts to help all children succeed and for the collaborative efforts in working with
SEPTA throughout the year!

Dr. Paul Fried for his extraordinary dedication and service to the Mamaroneck School District and
for his unwavering commitment to helping all students achieve their potential. Dr. Fried has shown
compassion, leadership and dedication to children with special needs and has worked with col-

) U t

leagues to continuously improve the opportunities and outcomes for these children. ###
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Potential Changes to the DSM0O Many Questions
By Amy Lieberman

Did You Know...

The Diagnostic and Statistical Manual of Mental Disorders (DSM) is up for revision? It is scheduled to be re-
leased in May 2013 — but proposed changes are already causing controversy.

The DSM is the standard classification of mental disorders used by mental health professionals in the United
States. The DSM-IV consists of three major components:

The diagnostic classification, the diagnostic criteria sets, and the descriptive text.

The diagnostic classification is the list of the mental disorders that are officially part of the DSM system.
"Making a DSM diagnosis" consists of selecting those disorders from the classification that best reflect the
signs and symptoms that are afflicting the individual being evaluated. Associated with each diagnostic label is
a diagnostic code, which is typically used by institutions and agencies for data collection and billing purposes.
These diagnostic codes are derived from the coding system used by all health care professionals in the United
States, known as the ICD-9-CM.

For each disorder included in the DSM, there is a set of diagnostic criteria (guidelines) that indicate what
symptoms must be present (and for how long) as well as those symptoms that must not be present in order for
an individual to qualify for a particular diagnosis.

Finally, the third component of the DSM is the descriptive text that accompanies each disorder. The text of
DSM-IV systematically describes each disorder. DSM-IV (Diagnostic and Statistical Manual of Mental Disor-
ders, Fourth Edition), published in 1994 was the last major revision of the DSM. It is anticipated that the next
major revision of the DSM (i.e., DSM-V) will not appear until 2010 or later. Currently under discussion are
proposed changed to diagnoses.

Of particular note to our readers may be the proposals to eliminate Asperger's Syndrome as a separate disorder,
and instead merge Asperger’s Syndrome under a new Autism and Related Disorders category. Under the new
classification, clinicians can rate the severity of clinical presentation of Autism Spectrum Disorders as severe,
moderate or mild. Information about DSM-5 can be found online at www.dsmS5.org, where you can sub-
mit your suggestions and comments to American Psychiatric Association (APA) through April 20th.

In addition there might be a new childhood disorder — temper dysregulation with dysphoria (TDD) - which
would apply to children who experience severe recurrent temper outbursts in response to common stressors.
These are often children who do things that other people don't want them to do and are stubborn and resistant
and disobedient and moody.

Source in part:
http://psyweb.com
Psychiatric Times. Vol. 26 No. 1 -DSM-V Controversies -By Arline Kaplan | January 1, 2009

HiH



http://en.wikipedia.org/wiki/Asperger%27s_syndrome
http://en.wikipedia.org/wiki/Autism_spectrum
http://psyweb.com/
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SUPREME COURT RULES ON TUITION REIMBURSEMENTBy Cecilia Absher
By Cecilia Absher

The Supreme Court has ruled on an important case reported on in our May 2009 Special EDition — Forest
Grove School District vs. T.A.. The issue in the Forest Grove case was whether the federal Individuals with
Disabilities Education Act (IDEA) permits parents to possibly obtain reimbursement from a public school
district for tuition to a private school they unilaterally place their child in, even though the child had not previ-
ously received special education in the public school setting.

The facts show that the child, T.A., a student who attended public school in Forest Grove, Oregon from kin-
dergarten through part of his junior year, struggled academically for years in school. Although he had passed
from grade to grade, he managed to do so in part because he had significant help at home. In ninth grade a
counselor suggested to his parents that T.A. might have a learning disability. At a couple of internal school
team meetings, school staff suggested he might have ADHD but no one informed T.A.’s parents of this suspi-
cion. The school district, with parents’ consent, evaluated T.A. for a learning disability. The District did not
evaluate T.A. for ADHD. The team found that T.A. did not have a learning disability and thus was ineligible
for special education. The school advised the parents to take a “wait and see” approach because “many boys
had similar problems but started “turning around” as sophomores or juniors”. In tenth grade T.A. began fail-
ing tests and his mother contacted the school and was told although they could do further evaluation, it “would
be difficult to find him eligible” for special education. The following year, T.A.’s parents had him evaluated
by a private psychologist who diagnosed him with ADHD, depression and math disorder”. T.A’s parents
placed him into a private residential school and filed for due process against the school district seeking tuition
reimbursement for the cost of the private school. The hearing was suspended with agreement of the parents
because the  district then agreed to and did evaluate T.A. further, for ADHD. However, a majority of the
committee of special education determined that T.A.’s disabilities were insufficient to make him eligible for
special education. The parents continued their due process challenge and the hearing officer ruled in favor of
the parents — concluding that in finding T.A. ineligible for special education, the school district failed to  pro-
vide a free and appropriate education to T.A.

The school district appealed the decision to federal court which agreed with the hearing officer that T.A. had a
disability that impacted him sufficiently for T.A. to be eligible under the IDEA to  receive special education
but the court reversed the hearing officer’s order of tuition reimbursement on the ground that the IDEA only
allows tuition reimbursement for students who have previously received special education services. T.A.’s
parents then appealed this ruling to the federal court of appeals and won — the appellate court stated that the
district court’s reading of the IDEA as having a categorical bar to tuition reimbursement where the child had
not previously received special education services would “lead to the absurd result that parents of a child with
a disability must wait (an indefinite, perhaps lengthy period) until the child received special education in pub-
lic school before sending the child to an appropriate private school, no matter how uncooperative the school
district and no matter how inappropriate the special education”. Here the Forest Grove school district had
twice found T.A. ineligible to receive special education. This violated the school district’s IDEA "child find"
obligation under which "[a]ll children with disabilities residing in the State" must be "identified, located, and
evaluated." School districts unable to provide a child a FAPE in a public school setting may place the child in
a private school or facility--at no cost to the parents—as a means of implementing IDEA’s requirements.

Contdd om next
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SUPREME COURT RULES ON TUITION REIMBURSEMENTd Cont 6 d

The IDEA expressly provides for the possibility of parents being awarded tuition reimbursement through a due
process hearing (a legal proceeding) in a situation in which a child has been receiving special education ser-
vices in public school but has been denied a free and appropriate
education, which could be for a number of reasons, such as the Justice Stevens wrote in the
Individualized Education Program (IEP) not being reasonably Courtdos Opini
calculated to provide educational benefit or the placement being
inappropriate for the child’s needs. The IDEA is ambiguous ||©Indeed, Dby immunizing a school

about the availability of tuition reimbursement as a remedy in districtoés refusal f

situations like T.A.’s, that involve a child who never received ble for special -education services no

. . matter how compell
special education. . ,
need, t he School i

) .. i .. tion of [the IDEA] would produce a
The Supreme Court ruled in a 6-3 decision, that private tuition Jf ;e bordering on the irrational. It

reimbursement is a possible remedy even in the absence of a ll \would be particularly strange for the
student having first received special education if a school dis- J[IDEA] to provide a remedy, as all
trict failed to fulfill its child find and FAPE obligations. It is || agree it does, when a school district
important to remember that under the IDEA and several court || offers a child inadequate special -
cases, parents who follow the proper process and remove their || education services but to leave
special education children to private school may obtain private || parents without relief in the more
reimbursement only if: (1) the public school district did not pro- || €9regious situation in which the
vide an appropriate placement, and (2) the private school did. || School district unreasonably denies a
Under New York law, school districts bear the burden of prov- child access to such services alto-
ing their special education placement is appropriate and parents
who unilaterally place their child in a private school and seek tuition reimbursement have the burden of prov-
ing that the private school placement is appropriate. ###

Please note that the interpretations and views expressed herein are solely those of the author.

Did You Know? A Few Noteworthy Items . . .

If a child has an emotional need or is experiencing severe anxiety or another mental condition that is
interfering with his or her school success, parents may talk with counselors or the school psychologist.
Certain behaviors or conditions may rise to the level of a disability under the IDEA or Section 504.

e ¢CKS 5Aa0NROGQA LRfAOASAT AYyOfdzZRAY3I (K2aS -MBf | G
at http://www.mamkschools.org/education/components/docmgr/default.php?sectiondetailid=3254&

e LGQA y20 2 21 youniaggetiaznengbrahiy applidatioh-time at http://mamkschoolspta.org/
septa/

e ¢CKS S5AAGNAOGQA ! OF RS YA Qindayhitdy/WiaSnaimkschgbls.grellddatianS & t f |y
sctemp/28cf90016f8c9237162f76f10c8f69ba/1268080000/AIS_FINAL_REPORT_JUNE_2009._revised..pdf
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Resources to be Aware of

Are you aware of these resources:

Bookshare.org 0 http://www.bookshare.org. Provides free texts to vision impaired people. New Rochelle
SEPTA is holding a presentation on Bookshare on March 18th—7:30p.m - NR High School, 265 Clove Rd.

Disabiliy.gov—http://www.disability.gov/. It connects the disability community to information and opportu-

nities.

Disabilityscoop — http://www.disabilityscoop.com/. Provides current news about many topics relating to

people with disabilities.

SEPTA 914—http://www.SEPTA914.com. Contains regional information Westchester and E. Putnam SEP-

TAs.

Special Ed Connection 0 http://www.specialedconnection.com/LrpSecStoryTool/splash.jsp. Offers free e-
news and various publications and information to paid subscribers.

Wr i g ht s-A nelw @swto read book — All About IEPs—Easy to read question and answer format.
Purchase at: http://www.wrightslaw.com/bks/aaiep/index.htm  ###

Special Lord & Taylor Shopping Benefit for SEPTA
April 15th ] Tickets on Sale Now!

We are pleased to announce that SEPTA is partici
event on April 15th to help support nonprofit organizations. Please purchase a $5 ticket to

enjoy this very special shopping event at Lord & Taylor to benefit SEPTA. This is a wonder-

ful opportunity to help & have fun! As you may know, SEPTA uses nearly all of its funding to

)
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SHOP SMART.

A FUNDRAISING -~ SHOPPING EVENT

offer informative programs and provide impactful grants to school
staff.

Tickets may be purchased through SE
contact Germaine Cuff at germaine.cuff@nyumc.org or Cecilia

Absher at ctabsher@att.net. In addition, tickets may be

purchased online at http://www.lordandtaylor.com/eng/Gifts-
Eastchester _ NY__Thursday__April_15th-lordandtaylor/141980

Just click on Mamaroneck-Larchmont SEPTA as the organization.

On April 15", there are many ways to save. Each ticket in-
cludes a 20% bonus coupon to be used on one special item
and a 15% savings pass to be used all day long on regular and
sale-priced merchandise storewide including cosmetics and

fragrances . Save even more by opening a Lord & Taylor charge account on Fundrais-
ing Day and received an extra 15% off your purchases. Current Lord & Taylor card-
holders receive an additional 10% on top of all the other great savings. ###



' Upcoming Programs & Events:

'Please join us for these informative SEPTA Programs and Events:

‘Wed, March 17th & Organizational Skillsi Helping Learners Develop Tools for Successd
|(Speaker: Donna S. Goldberg). Hommocks Library 7:308 9:00 p.m.

iThurs, April 159 Stress in the Life of Your Child (Speaker: Dr. Caren Baruch Feldman). Hom-
ymocks Library 7:30-9:00 p.m.

'Tues, April 208 Social Skills Workshop with Dr. Jed Baker. Co-sponsored by SEPTA & the
1school  district. Hommocks Library 7:008 9:00 p.m.

‘May 7thd Fat her sSOMHGI WChaf ® 7: 00p. m. . Contact Sam Jen:

‘Mon, May 24 -- Keys to Social Success for Kids with Learning Disabilities and Everyone Else
\(Speaker: Dr. Marcia Eckerd) Hommocks Library 7:308 9:00 p.m.

Learn more by visitihtp/nsamRsthodispta.arg/bepta/t e :

Note to Readers: Special EDition is a publication intended to provide useful information to its audience. We work diligently on
the articles in the newsletter and endeavor to be accurate in our reporting based upon the information we have available to us.
Articles written by authors represent their best efforts to fulfill these objectives and contain their individual views and interpreta-
tions. If you have any comments or suggestions, please free to contact SEPTA Co-Presidents, Amy Lieberman at
dashdoar@gmail.com or Cecilia Absher at ctabsher@att.net.




